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Abstract

There are three major approaches in the field of Composition:
current-traditional, process, and post-process. Current-traditional and process
approaches, based on inner-directed education and the notion that the writer
is the center of discourse, exploit the cognitive faculty. They provide writing
with structure and effectiveness, but they are thought to be suppressive and
to impose unrealistic writing act. Post-process, on the other hand, is outer-
directed education that views the writer as the effect of society and that does
not suppress students or impose form. The present paper elaborates on
recursion, discursion, and indeterminacy, which are natural characteristics of
writing that are considered more in the post-process approach than in
current-traditional and process approaches. Teaching recursion, discursion,
and indeterminacy liberates students, makes them explore what exaclly they
want to say, and allows them to seek knowledge for themselves.
Furthermore, it provides content, and open up possibility, creativity, and even
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confusion that needs interpretation. However, the present paper takes a
careful stance and suggests that all three approaches be mixed together

because they all have both strengths and weaknesses.
Keywords: writing recursion discursion indeterminacy

introduction

In the field of Composition, post-process pedagogy emerged in the
1990s {Matsuda, 2003) and is now the latest approach in the field. Prior to
its appearance, fwo approaches that had paved the way for its emergence
were the current-traditional approach, alias the product approach, and the
process approach. Current-traditional rhetoric emphasizes correctness and
form, and its divides discourse into exposition, description, narration, and
argumentation (Crowley, 1998; Kaewnuch, 2014). By focusing on correctness
and form, it is blamed for being teacher-centered and for suppressing
students. Process pedagogy, respecting student authority, came oul in
reaction to the suppressive view of current-traditional rhetoric. This approach
attends to the act of writing, demarcating it into stages, such as beginning,
middle, and ending. Finally, post-process appeared to altack process
instruction for trying to generalize and universalize the writing act.

Post-process theorists, such as Thomas Kent and Gary Olson,
argues that the act of wriling is situated, interpretative, and indeterminate
(Breuch, 2002), and also that the mental activities that occur in one's mind
white one is composing, such as generating ideas, evaluating ideas, editing
the writing, and revising it, do not occur in a linear fashion or only in certain
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stages, but all over. This post-process argument agrees with the postmodern
idea that a discourse is a collage. Simply defined, a collage vefers to a
discourse whose meaning varies from one viewer or reader to another, A
viewer can juxtapose a variety of combinations of, for example, images,
storles, events, etc., thereby creating many possible meanings (Bressler,
2003). This very same postmodern idea is understood, accepted, and
adopted by post-process theorists, However, in writing, it is not the viewer
but the writer who encounters the many possibilities of saying something.
The exact meaning, now, is viewed as always eluding from the writer, making
it hard for the writer to grasp it firm. As a result, many post-process theorists
see the division of the writing act into stages as problematic. For them, the
writing act is not leachable.

There are still other aspects of post-process theory, but the present
paper will focus on three characterislics of the wriling acl, that is, being
recursive, discursive, and indeterminate. Kent (1993)'s assertion that the
wriling act is situaled, interpretalive, and indeterminate is correct, One's
writing certainly depends on the situation, the audience, the occasion of the
wriling, lthe interpretation of ideas, aclions of others, events, and so on that
come to the one's mind as one undergoes wriling. The present paper will not
elaborate on being situated and interpretative of the writing act, however,
Instead, it will look into being indeterminate, and two other properties of the
writing act, being recursive and discursive, which Kent does not mention. In
writing, recursion refers to the act of constant prewriting, drafting, revising,

and editing in the writing process; thal is, the writer does all these activities
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all the time, not one after another. Discursion is the constant wandering from
one point to another. Indeterminacy refers to the state of being unable to say
something accurately, All writers surely encounter these three phenomena
while writing. While lhese phenomena could be seen as obstructing or
delaying the wriiing, they allow many possibililies for the writer lo choose to
better his or her wriling.

In the sections below, we will first examine recursion, discussion,
and indeterminacy in theories and approaches of writing instruction. The
author will examine how they are related to theories and approaches in the
field of Composition. Second, we will take a close look into recursion,
discussion, and indeterminacy in the act of wiiting.  After that, based on the
knowledge in the previous seclions, we will consider how we might apply

these three features to teaching wriling.

Recursion, Discursion, and Indeterminacy in Theories and Approaches
No research study that explains the states of recursion, discursion,
and indeterminacy in writing has been found, except for giving definitions.
Perhaps, il is because they are seen as obstacles rather than advantages to
writing. This paper looks at them differently; they are beneficial. And the
author thinks that we should study these phenomena from the state of the
writer's mind, as they occcur in the mind. To start from there, we must
distinguish between the coherent and the incoherent mind, and also between

inner-directed and outer-directed education.
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The idea that the mind is capable of being coherent is laid by
modern thinkers, such as René Descartes, who believes thal knowledge
begins with the self and that Reason is thought to be the best guide to life
(Bressler, 2003). Reason Is, thus, like a filter for the purily of mind, and it
makes the mind stay focused and coherent, of course with the ability to get
rid of distractions. In addition, this pure, transcendental mind is independent
of cullure and sociely. Much of the teaching of writing relies on this rational
mind. Students are thought of as equipped with the knowledge to say
something aptly. As Bizzell (1997) puts it, “wle used to assume that students
came to us wilh ideas and we helped them put those ideas into words, We
taught style, explaining the formal properties of model essays and evaluating
students’ products in the light of these models” (p. 36b). Bizzel goes on
saying that “[wle agree that the normal human individual possesses innate
mental capacities to leamn language and to assemble complex conceptual
structures” (p. 366).

Bizze! views such education that relies on mentai abilities as inner-
directed, and we see that much of writing instruction takes on this kind of
education. Inner-directed education is easily found in current-traditional and
process approaches. Current-traditional rhetoric, which has predominated
other theoties for a hundred of years (Berlin, 1987}, emphasizes form over
content and stresses grammar, syntax, spelling, punctuation, mechanics, and
modes of writing {expository, description, narration, and argument) (Crowley,
1998; Kennedy, 1998). There is no atftention to the influence of recursion,

discursion, and indeterminacy in current-traditional rhetoric. Next, process
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instruction also views the writer as coherent and capable of dividing the act of
writing into stages and recognizing those stages. Most books that teach the
wriling process, such as Coflege Writing by Zemach and Rumisek (2003) and
Zemach and Islam (2005), describe it as a linear process, usually slarling
from generating ideas, to drafting and writing, and finally to revising and
ediling. No book has been found that really explains how recursion,
discursion, and indeterminacy occur in the writing process. However, Flower
and Hayes (1997)'s cognitive model of the writing process is more detailed,
showing that while writing, the writer exploils many sources of knowledge.
Figure 1 {p. 256) demonstrates that the writer keeps thinking about the topic,
writing plan, audience, and exigency. The writer keeps considering the text
produced so far and keeps using monitoring devices. Therefore, although the
figure displays three separate stages of the writing process {planning,
translaling, and reviewing), or in other words, although it still illustrates that
writing is linear, to some extent it shows that writing involves not just one
mental process but many mental processes overlapping each other. Thus, it
begins to show that writing is recursive, discursive, and indeterminate,
although this approach should pay most attention to these traits of writing.
Both current-traditional and process approaches are inner-directed
educalion, as they rely upon mental abilities and value individual intelligence,
and also treat the subject of the locus of discourse. inner-directed theorists,
as Bizzel (1977) points out, fry to discover writing processes that are
universal, that learners across the globe can emulate. By stressing the power

of the mind, they, therefore, overlook or even disavow the effects of culture
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and sociely on writing. Current-traditional rhetoric, we can assume, pays little
or no interest in recursion, discursion, and indeterminacy. The process
approach is cerlainly aware of the lhree qualities, but not in a natural way. It
places revising and editing at the end of the writing process, which is wrong.
The writer does the two activilies as the time as the wriling goes on.

Next, post-process theory arose in reaction to the deficiencies of
current-traditional rhetoric and process pedagogy. It fully accepts the effect of
soclety and culture and also the contingent and chaotic state of the mind.
Faigley (1986) and Matsuda (2003) consider the emergence of post-process
pedagogy as “the social turn.” For post-process theorists, writing is social,
and this characteristic fits well with Kent and Olson’s argument that the
writing act is situated, interpretative, and indeterminate and as a result, the
writer is unfocused, incoherent, and unstable. Theorefically, it could be
understood that post-process perspectives are derived from postmodernism,
alias postsiruciuralism, which stipulates that the subject is by no means
coherent, that no objective reality exists, and that each person has his or her
own concepts of realily (Blessler, 2003; Faigley, 1992). in other words, no
one's mind can articulate something accurately, and il is subjeclive rather
than objective. For this theory, the mind cannot be so concentrated that it can
use “Reason” to deal wilth contingent experiences and to reach the ultimate
truth of anything. In other words, the mind alone cannot create knowledge.

Theorists who hold this concept, therefore, see that education must
be outer-directed. These theorists believe that “universal, fundamental

structures can't be taught; thinking and language use can never occur free of

= " o
i 5 axlfl 2 nIngnE-FuaAY 2659 | Vol5 No.2 July-December 2016




avmmysumafiesdaumsad sminssensipgaImi
UDON THANI RAJABHAT UNIVERSITY JOURNAL OF HUMANITIES AND SOCIAL SCIENCES

a social context” (Bizzel, 1997, p. 368). In addition, they believe thal within a
social contexi there are many discourse communities overlapping each other.
Each individual has unequal access lo discourse communities. And as Bizzel
(1997) puts it, individuals develop their thinking and language use from
stepping out of the native, familiar discourse community toward other outside
discourse communities. In the field of Composition, we see several out-
directed theorists, such as Kenneth Bruffee (1997), who points out that
society authorizes kr;owledge and so supports collaborative learning, and
.David Bartholomae (2003), who thinks that siudents coming to university
need to acculturate the academic language.

What we also see from post-process perspectives is the fact that
writing is recursive, discursive, and indeterminate. These qualilies occur
because the writer is not stable, and is the effect of society and culture.
Now, it is impossible for the writer o say something accurately from the
beginning to the end without incorporating others' ideas or feelings.
Recursion, discursion, and indeterminacy are, therefore, implied by post-

process theorists to be real characteristics of the writing act.

Recursion, Discursion, and Indeterminacy in Writing

Let us now examine recursion, discursion, and indeterminacy
closely. The author uses purely his own understanding about how these
features occur in the act of wriling. Recursion is, as said above, the constant
activities, e.g. generating ideas, drafting, editing, and revising, that happen all

the time as the wiriting goes on. It includes lhinking about what the next
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paragraph will do and how it will relate to the past paragraphs, and vice
versa. It involves trying to be precise and getting rid of redundancies. 1
includes the recalling of ideas that the writer has previously discarded or
chosen not to include and using them somewhere in the writing. It certainly
comprises the use of new words or ideas to replace those that have been
placed. Recursion also contains difficull decisions about whether to keep or
leave an idea. Sometimes the writer wants to keep an idea because it is an
important supporting detail, but he thinks too that it makes the wriling
unnecessarily long and that the other ideas he mentioned earlier can readily
prove the point. He, therefore, abandons or removes it. Then at another
point further in the wriling, the abandoned idea appears in his mind again,
and this time the writer thinks that it is crucial to keep it. He thus goes back
and revises the earlier point where the recurring idea should stay.

That is one example of recursion. Another example is when the
writer comes fo one point where he thinks it may sound good to say
something to support the poinl. However, he realizes that he has already said
it above. It is now the time for the writer to decide whether to remove it from
where he mentioned it above and place it where he is now, whether to ignore
it where he is now, or whether to have it in both places. These could be
difficult decisions. All writers experience removing an idea, then putting it
back, then removing it again, and then putting it back again.

Recursion can occur at the word level, too. It can be the recurring
of words in the wiiter's mind that have been used or discarded, and as a

consequence, the writer replaces some words or uses the discarded words
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somewhere. Sometimes the writer thinks that he uses a word oo often and
so he wants to use a synonym. Sometimes the writer thinks thal he used a
wrong word, so he goes back to remove it and use another word instead.
Sometimes he wants to use a stronger or a softer word to reptace a softer or
a stronger one that he used earlier. Meanwhile, the writer considers how the
use of the word would create the tone and his refationship with the audience.
Recursion of this kind, which leads to replacing words or ideas with more
appropriate ones, occurs all the time and makes writing hard for most people.

The next characteristic of the writing acl to focus on is discursion.
The adjective "discursive” means wandering from one point to another, one
place to another place, one word to another word, and so on. With regard to
writing, it describes the writer's mind as instable, dispersed, and unfocused,
and capable of wandering. Why does it have these states? Post-process
theory explains that the mind is affected by the outside world. The mind goes
to a home where a husband is hitting a wife. It sees a fion chasing a deer. It
goes to a temple where there are many bamboo trees. It goes to a pond
where there are many big lotuses. It goes everywhere. The writer can use
any of these ideas in writing.

The human mind, if viewed in post-process lens, is the result or
effect of the world. 1t is imprecise and distracted, and keeps wandering off the
point, The condition of the world nowadays, especially in big cities where
working and travelling consume most of one’s day, especially causes the
mind to be so. People of these days have more businesses and interact

more with other people, and along with economic suppressions, they cannot
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be focused. Actually, we are now supposed to live in the age of
postmodernity. Faigley (1992) describes this era as confingent, chaotic,
ambiguous, random, and missing the sense of manageable realily.
Chouliaraki and Fairclough (1999) claim that in this age advances in
information technology cause cullural transformations and thus open new
forms of experience and knowledge. We will not go too far from our point,
discursion in the writing act. However, theorists of postmodernism describe
the conditions of the mind very well. It is not difficult to agree with thern that
the mind is in an incoherenl state, and that results in the discursive nature of
writing. Also, the mind contains new forms of experience and knowledge that
can be reflected in wriling,

Surprisingly, discursion in the mind is a vast enlity; the mind is
drawn to all times, places, and activities of life. A past evenl thirty years ago
can draw the mind back. A planned trip lo a foreign country can arouse the
mind to imagine what the country will be like. Upon seeing someone for the
first time, we may think of an old friend and an exciting event we witnessed
with him. When we pass a place, we may think of another place similar to it.
These are just a few of a million incidents the mind can reach. Mental
pictures and ideas compete with each other to show up in the writer's mind
and so distract the writer, When one of the competing ideas sounds good,
the writer may decide to use it.

An example of discursion is an essay about a boy, his grandmother,
and a jackfruil tree. The essay describes a jackfruit tree a young boy planted

thirty years ago with the suggestion and help of his grandmother who had
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been, the boy thought, mean and bad-tempered (The mind goes back to the
day the boy planted the lree). In retrospection, the boy, now a successful
young man, thinks that his dead grandmother was not bad at ali for him.
instead, she taught him many useful lessons (The mind envisions what the
boy did that now proves to be useful). At the end of the story, the writer
thought of the significance of the jackfruit tree and why he mentions it at the
beginning. He used the word “rope” as the connection between the boy and
his grandmother, and between the present and the past. A rope is physically
used for tying things together or for making a line from one place to another,
Words that can be used interchangeably with “rope” are “bridge," “stream,”
“mirror,” or “vehicle,” depending on where the writer's mind goes while the
writer' is wriling, or depending on what word emerges. Discursion, therefore,
offers so many possibilities.

Finally, we have come to indeterminacy, an important characterislic
of wiiting. Indeterminacy is the state of inaccuracy. Consider the jackfruit
essay again. It was wrilten from the main idea that the grandmother was
thought to be unkind and not lovable at the beginning but at the end she was
adorable. The writer could have chosen a different situation or symbol rather
than the jackfruit tree to create the relationship between the boy and the
grandmother. And even though the jackfruit tree had been chosen as the
symbol, the story could have ended differenlly and so had a different effect
on the reader. In brief, although the main idea is the same, indeterminacy
leads the writer to different directions and is an important key of success or

faiture. Another point about this characteristic is the writer cannot say or
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describe accurately what is what. What he says in writing is just some
representation of the whole idea he wanis to present, haif of it, seventy,
eighty, or ninely percent of it, but never one hundred percent, If students are
informed of this characteristic of writing and encouraged to explore more
about the topic, they will have more ideas to write. Therefore, indeterminacy
opens up new possibilities or new details for the writer to choose and finaily

their writing will be more convincing and focused.

Applying Recursion, discursion, and Indeterminacy to Teaching Writing

Possibilities and new forms of experience and culture are key to
constructing recursion, discursion, and indeterminacy in wriling. However,
when thinking about incorporating these qualities with writing instruction, it is
advisable that we consider how lhey relate to theories and pedagogies in
Composition. First of all, rethink of the three qualities. The explanations in
the two sections above show that there is a struggle between the mind and
socltety. Recursion, discursion, and indeterminacy occur in the mind, and the
mind has to overcome or control, or make use of them for better writing.
However, it is not easy, for currents of ideas, events, experiences, piclures,
etc. from the outside world keep corning into the mind.

In such a situation, how should we benefit from the three gualities?
We must create a balance beiween inner-directed and outer-directed
strategies, between the mind on one side and culture and experience on the
other. Therefore, when we consider the three major approaches in

Composition logether, it seems clear that combining all of them is an
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intelligent choice. The inner-directed methods, current-traditional rhetoric and
process, are useful because writing cannot be effective without structure,
especially in the academia and in a sociely that relies on English for higher
education and professions. Without it, the writing is redundant, scattered,
circuitous, and unfocused. But it is the outer-directed, post-process approach
that provides information for filling the structure. In other words, we should
combine the strengths of the two kinds of education. Theorists often fail to
look at the strengths of the old method. For example, Dewey (1997) only
describes the flaws of traditional education (education from within) and the
usefulness of his progressive education (education from without). In writing
instruction, however, the traditional education, current-traditional rhetoric,
which emphasizes form and linguistic competence, is always demanded by
the academic world.

However, there are models to choose. In the English as a foreign
language (EFL) context, where students need the language as a tool, they
may learn the grammar, spellings, syntax, and mechanics first. These can be
codified and teachable (Kent, 1993). And as developing linguistic competence
is a necessary element of the EFL writing classroom, current-traditional
instruction can be anywhere and as much as the teacher finds it necessary.
On the other hand, in an English-speaking context, where students already
have the language as the tool, posl-process strategies, or education from the
outside, should come before the strategies of current-traditional and process
approaches. To be more specific, for a writing task, process instruction, which

involves mostly generating ideas, sorting ideas, revising, and understanding
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the rhetorical situation, should come before current-traditional rheloric
activities, which involves mostly ediiing. The reverse of approaches—post-
process, process, and current-traditional—could be seen as a good method,
This model would really benefit from recursion, discursion, and indeterminacy,
because it allows the writer to explore the culture, experience, sociely, and
texts related to the topic before putling the content into the last, polished
organization.

The principle of making use of recursion, discursion, and
indeterminacy Is encouraging students to 'study as many sources for their
writing as possible so as to open up new possibilities. It is inadequate then
that students use only their private, earliest experiences (Bizzell, 1997).
Students would discover many more possibiliies from the outside world.
Learning from the outside world, such as by reading two or three
contradictory texts, watching a few videos on the same topic, interviewing
people, chatting on the Internet, discussing with friends, and giving out
queslionnaires, makes students understand the topic better. They, in addition,
have more knowledge, more vocabulary, and more details about the topic.
The more knowledge and details about the topic students get from various
sources, the more their wrling become recursive, discursive, and
indeterminate. These should be viewed not as obstacles but as advantages,
they allow the writer to revise the writing more effectively throughout the
writing process.

However, students are often not good at thinking of details, of

finding examples or reasons to support a paint, or they are often not critical
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enough, and as a result, they cannot fully exploit recursion, discursion, and
indeterminacy. The author identifies with Holliday (1987), who claims that
writing gains power by its density, but the problem is our students’ wrifing
often lacks details, reasons, or examples, or lacks the language that
emotionally ties the audience. Recursion, discursion, and indeterminacy are
probably three of many other qualities that can solve those problems. The
teacher, therefore, should step in and help students increase the three
qualities in the processes of their writing.

The clue for incorporating recursion, discursion, and indeterminacy
is the connection between the mind and society, because they are caused by
society and brought into the mind. Knowledge from theorists is useful in
bridging the gap, and teachers can explain it to students. A lot of knowledge
that connects the mind and sociely comes from cognitive linguistics. For
example, Bosmajian (1983) points out that words such as “contaminate,”
“black parasites,” and “poison,” used metaphorically, can exert more power
and so arouse anger. Lakoff and Johnson (1980) and Evans (2012) points
out that language consists of conceptual structures, such as ARGUMENT IS
WAR, which leads to the use of words such as defend, die, eatl, kill, won,
attack, hit, and so on. These help students to say more, thus allowing more
recursion, discursion, and indeterminacy in their wriling processes. Lakoff and
Johnson especially focus on personifications that prevail in daily life.
Personifications such as “Life has chealed me” and “Inflation is ealing up our
profits” make writing lively and realistic. Turner (1991) elaborates on

imaginary language, for example, how the power of one lroop pushes that of
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another troop on an imagined line, or how a tree walks to a lake. The
language suggested by cognitive linguists denotes unreal events, bul it
empowers wiiling because it conveys power endowed by society. For
instance, in the real world, parasites, animals or plants, are viewed as taking
advantages of others. If someone were melaphorically described as a
parasite, they would be hated or scorned. Another example is the word
“coldness.” It is more often used objectively, as in “Coldness destroys the
plants” than abstractly, “Parental coldness made him leave home.” The
language of cognitive linguistics, as the examples show, enable students to
say more and thus helps increase recursion, discursion, and indeterminacy,
and also solves the problem of lack of densily.

In addition, teachers who believe in the effect of society on writing
should accept a new form of writing assessment. As Broad {(2003), Huot
{2002), and Kaewnuch (2014) point out, conventional writing assessment
relies on conformity, reductionism, and reliability. Such assessment would not
integrate recursion, discursion, and indeterminacy, because these qualities
welcome possibility, creativily, uncertainly, and even confusion. Teachers
should accept these because writing is now thought of as an art that, like the
work of Picasso, reguires interpretation. In facl, we should agree that the
success of writing depends more on the content rather than form, Broad
(2003) points to the exact textual QUaIities that writing teachers vaiue, such
as sincerity, effort, moral, mature, elegance, change in author, thinking, and
analysis. These qualities would not be fully supported if the teacher sticks o

the conventional assessment. Wilson (20086), too, accepts the social aspect of

04 5 atuf 2 nIngAN-SuAY 2559 | VolS No.2 July-December 2016




MEmEImEawasiasmant uwninmdonsipggaimi
UDON THANI RAJABHAT UNIVERSITY JOURNAL OF HUMANITIES AND SOCIAL SCIENCES

writing, claiming that her students' writing would get lower scores if she
follows rubrics. Instead, sﬁe looks for the emotional engagement in the
writing. So, for her, even if a piece of writing is riddled with errors, it is still
powerful. By taking a social stance toward wiriling, these theorists implicitly

accommodate recursion, discursion, and indeterminacy in their instruction.

Conclusion

The present article has attempted to say that recursion, discursion,
and indeterminacy, features that all writers encounter while writing, are not
obstacles to wriling. Instead, these qualities are sources of effective writing
because they offer many possibilities for saying something and allow the
writer to say more and to choose what ideas or words to keep or leave. As a
result, the writing is effective.

However, it is advisable that all three approaches (current-
traditional, process, and post-process) be mixed in the teaching. On one side,
writing is effective because of organization, grammar purity, and sentence
structure. Writing that is tight, subtle, and minimalist is often powerful. On the
other side, struclure needs to fill in, and this must be quality content derived
from much thought. Incorporating recursion, discursion, and indeterminacy
means encouraging students to think more to come up with quality content.
In the meantime, the teacher must be willing to accept creativity, abnormality,
possibility, and even confusion in students’ writing. Writing must be thought of
as an art that awails interpretation. Finally, to comply with post-process

perspectives, the model for combining the three approaches should depend
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on the context, bul it is preferred that post-process methods aimed at
increasing recursion, discursion, and indeterminacy are emphasized and

come before process and current-traditional methods,

References
Bartholomae, D. (2003} Inventing the university. In V. Villanueva (Ed.),
Cross-talk in.comp theory: A reader (2nd ed., pp. 623-653).

Urbana, ifiincis: Naiional Councit of Teachers of English.

Berlin, J. A. (1987). Rhetoric and reality: Writing instruction in American

colleges, 1900-1985. Carbondale: Southern lllinois University.

Bizzell, P. (1997). Cognition, convention, and certainty: What we need to
know about writing. In V. Villanueva (Ed.), Cross-tatk in comp

theory: A reader (pp. 365-389). Urbana, lllinois: National Council of

Teachers of English,

Bosmajian, H. (1983). The language of oppression. Lanham: University

Press of America.

Bressler, C. E. (2003). Literary criticism: An introduction to theory and

practice, New Jersey: Prentice Hall.

Breuch, L. K. (2002). Posl-pracess “pedagogy”: A philosophical exercise. jac,
22(1), 119-150.

Broad, B. (2003). What we really value: Beyond rubrics in teaching and

assessing writing. Logan, Utah: Utah State University Press.

0 5 aafus 2 n3ngan-Fuamu 2589 | Vol.5 No.2 July-December 2016




arrsgpemaaiseznuaai winmdinsipgani
UDON THAN! RAJABHAT UNIVERSITY JOURNAL OF HUMANITIES AND SOCHAL SCIENCES

Bruffee, K. A. (1997). Collaborative learning and the “conversation of
mankind.” in V Villanueva {Ed.), Cross-talk in comp theory: A
reader (393-414). Urbana, Ilinois: National Council of Teachers of

English.

Chouliaraki, L., & Fairclough, N. (1999). Discourse in the late modernity:
Rethinking critical discourse analysis. Edinburgh: Edinburgh

University.

Crowley, S. (1298). Composition in the uﬁiversity: Historical and

polemical essays. Pittsburgh: University of Pittsburgh.
Dewey, J. (1997). Experience and education. New York: Free Press.

Evans, V. (2012). Cognitive linguistics. WIREs Cogn Sci 2012.

doi:1.1002/wes. 1163

Faigley, L. (1986). Competing theories of process: A critique and proposal.

College English, Vol.48, 527-542.

Faigley, L. (1992). Fragments of rationality: Postmodernity and the

subject of composition. Pittshurgh: University of Pittsburgh.

Flower, L., & Hayes, J. R, (1997). A cognitive process theory of writing. In V.
Villanueva {Ed.), Cross-talk in comp theory: A reader (251-275).

Urbana, lllinois: National Councit of Teachers of English.

4o .
i1 5 a1fufi 2 nengau-Sunnay 2559 § Vel.5 No.2 July-Decemnber 2016




MsaimssmEniiasinumant uminmdatnipgasni
UDON THANI RAJABHAT UNIVERSITY JOURNAL OF HUMANITIES AND SOCGIAL SCIENCES

Halliday, M. A. K. (1987). Language and the order of nature. in Nigel Fabb et
al. (Eds.), The linguistics of writing: Arguments between
language and literature (135-154). Manchester: Manchester

Universily.

Huot, B. {2002). {Re)articulating writing assessment for teaching and

learning. Logan, Utah: Utah State University.

Kaewnuch, S. (2014). Conflicts in rubrics, pedagogy, and EFL wriling.
Journal of Humanities and Social Sciences Uttaradit Rajabhat

University, 1(2), 15-30. {in Thai).

Kennedy, M. L. (1998). Theorizing composition: A critical sourcebook of
theory and scholarship in contemporary composition studies.

The United States; Library of Congress Cataloging.

Kent, T. {(1993)}. Paralogic rhetoric: A theory of communicative interaction.

Lewisburg: Bucknell University.

L akoff, G., & Johnson, M. {1980). Metaphors we live by. Chicago, Ii: The

University of Chicago.

Maisuda, P. K. (2003). Process and post-process: A discursive history.

Journal of second language writing, 12(2003), 65-83.

Turner, M. {1991). Reading minds: The study of English in the age of

cognitive science. Princeton, NJ: Princeton Universily.

) w o <
1 5 a1ilifl 2 nangAu-sWNIAY 2559 | Vol.5 No.2 July-December 2016




Msysemaaisdiauaaad sninndsnagaaiei
UDON THANI RAJABHAT UNIVERSITY JOURNAL OF HUMANITHES AND SOCIAL SCIENCES

Wilson, M. (2008). Rethinking rubrics in writing assessment. Porismouth,

NH: Heinemann.

Zemach, D. E. & Islam, C. (2005). Paragraph writing: From sentence to

paragraph. Oxford; Macmillan.

Zemach, D. E., & Rumisek, L. A. (2003). College writing: From paragraph

to essay. Oxford: Macmillan.

< w o e
i1 5 |UUA 2 1NYIAN-BUIAN 2659 | Vol.5 No.2 July-December 2016







