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DEVELOPING ENGLISH SPEAKING COMMUNICATIVE SKILLS
FOR NURSES AT BUDDHACHINARAJ HOSPITAL, PHITSANULOKE,
THAILAND THROUGH MULTI-METHODS TEACHING

Dissaya Supharatyothin

Pibulsongkram Rajabhat University, Thailand

The methods that have been developed for teaching English for communication are various. Every
method aims to develop English communication skills among the learners. Learning to speak English is
an important goal for it equips learners with a set of skills they can use for their lives. If basic
instruction and opportunities to practice speaking are available, learners position themselves to
accomplish a wide range of goals and to be useful mermbers of their communities and work places, This
paper used the mulii process of teaching English for comimunication for murses at Buddhachinarai
Hospital, Phitsanuloke, Thailand, since it is essential for these nurses to have basic English language
skills in order to communicate effectively with foreign patients.

The purposes of this research were: 1) To develop an instructional package by using mult
methods of teaching, based on the 80/80 standard criteria. 2} To compare the learners’ English
communication skills before and after being taught using the multi method instructional package. 3) To
determine the level of student satisfaction towards this instructional package. The subjects of this study
were 30 nurses who work in  Buddhachinaraj Fospital, Thailand. The data were collected by using a
standard test of English speaking abilities and a survey to determine the level of learners’ satisfaction
with the instructional package. The statistics used in the data analysis were arithmetic mean (X ),
standard deviation (8.D), and a dependent t-test.

The research results revealed that the efficiency of the instructional package was 88.17/86.86
which is higher than the standard level 80/80. The English speaking abilities of the nurses after learning
with this package were significantly improved with a mean score before and after studying of 11.00
and 16.93 respectively. The results also showed that the satisfaction of learners towards learning
English using the multi method teaching package was at a high level (X = 4.83).

Keywords: Multi- method, Satisfaction, English for specific purposes, Communicative skills.

Introduction

As the demand for developing the English skills of nurses to meet their career needs grows, English for
communication has been playing an increasingly important role in facilitating nurses® preparation for
professional requirements, training and study so that they can communicate with their foreign patients in
English effectively. Over recent years, there has been an increase in the number of foreigners who come
to work, live, and travel in Thailand. There are more and more requirements and opportunities for nurses
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to actually use English in their career tasks. English for communication and English for specific purpose
skills are important for nurses in order to communicate with foreign patients effectively.

Many nurses have been out of nursing school for a long time. At the time they were in school, the
English courses were probably taught the traditional way where students were required to memorize a
large corpus of words and English structure, but in which students rarely practiced in real life situations.
This strategy was not very effective and the long term retention of vocabulary was often low (Idoine-
Shirai 2007). Moreover, while in class students might get bored with boring lectures which were the main
tool for broadcasting knowledge and from textbooks whose exclusive aim was to prepare the students for
answering examination questions.  This is called °passive learning’. Passive learning discourages
students from active learning {Urich 2011).

This traditional teaching leaves students with a knowledge of English but also an inability to use
English as a tool in communication.

In real life situations, to use language effectively, students should know not only vocabulary and
structure but they should also know how to apply them in appropriate situations. For example, the
sentences “What is your name?” and “May I have your name, please? request the same information but
in some situations some people might feel offended by the first sentence. Therefore, 1t is important to
teach a language and its implications in real life situations, using methods that lead to successful
communication.

The methods developed for teaching English for communication are various, Every method aims to
develop the English communication skills of the learners. Well-known approaches in teaching English are
teaching English for a communicative approach and teaching English for a specific approach (ESP).

As Robinson (1984) makes the crucial point, an ESP course should focus on facilitating more
successful performance in professional roles, and it is based on a rigorous analysis of learner’s need and
should be “tailor-made’.

The basis of ESL is the teaching of language using content or subject matter. In ESP, any teaching
activity, whether its aim is to teach language or skills, is presented in a context.

So, an authentic topic is chosen to function as the context, as a vehicle to “carry™ the real content,
which may be certain language forms. For example, in a lesson on preparing and administering an
injection, by teaching the language of the various steps in a sequence, the task of giving the injection
would function as the carrier content, while the language of sequence is the real content. Thus actual
waorkplace situations can be used to teach adults in ESP classes (Medlin 2009).

Teaching English by using the communicative approach is also popular among educators. The
communicative approach is characterized by the following: 1) concentration on use and appropriateness
rather than simply on language form, 2) 2 tendency to favor fluency-focused rather simply accurately-
focused activities, 3) communicative tasks are achieved through the language rather than simply exercises
on the language, 4) an emphasis is placed on student initiative and interaction, rather than simply on
teacher-centred direction, 3) there will be a sensitivity to learners differences rather than a “lockstep”
approach, and 6) there is an awareness of variations in langnage use rather than simply attention to the
langoage (Maley, 1984).

The communicative approach in teaching English motivates students to get involve with class
activity rather than just sitting passively in a boring lecture class. Passive learning discourages students
from active learning. According to Bonwell & Eison (1991) and mentioned in Supharatyothin (2011), the
opposite of passive learning is active learning. Students are involved in more than listening: less emphasis
is placed on transmitting information and more on developing students’ skilis: students are involved in
higher-order thinking (analysis, synthesis, evaluation): students are engaged in activities {e.g., reading
discussing, writing), and greater emphasis is placed on students’ exploration of their own attitudes and
values.

According to deWilde (2010), there are many methods used in foreign language teaching, but if is
rare to find one technigue being used without it being influenced by others. Practicing teachers use a
variety of methodologies to build up their own personal methodology which is basically whatever seems
to work best in the classroom. What is clear is that grammar rules do need to be learnt to some extent at
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least. While it may not be acceptable in theory, most teachers use translation when they can or really need
1o, listening and speaking skills play a vital role in the learning of a new language — it is just that none of
these things can be done in isolation.

It can be concluded that there are numerous approaches and methods in teaching English. This paper
integrated various teaching methods, called the syllabus, multi-process teaching, and used this method fo
teach English for nurses.

The aim of the research is to explore the following issues:

1} What is the effectiveness of the instructional package in teaching English for communication for
nurses?
2} TIs there any difference in their knowledge of English communication before and after being

taught using the cultural instructional package?
3) What is the learners’ satisfaction towards the multi processes of teaching used in the course?

Learning is much more effective when instructional contents match the learners’ task. This research
hopes to contribute to this goal by designing an short English course with specific itemized course
comtents for nurses.

Review of the Literature

Teaching English communication with multi-processes refers to the use of various teaching processes to
teach English to learners. Different educators may use different processes in their teaching such as:
teaching English through advertising, teaching through fitins, teaching using the Internet, teaching
through the students’ own research, through students’ self-assessment, etc.

This current research tried to use multi-processes in teaching English speaking since using more than
one process might provide learners with more points of views and provide a more enjoyable experience
with a deeper retention of knowledge. There is significant research related to multi method teaching, and
a communicative approach.

According to Mingers (2001), multi-method approaches help to obtain full answers and increases the
robusiness of our understanding. Using multi methods has the potential of gaining knowledge about
different aspects of a phenomenon under study, and therefore, an overall better and more complete
explanation.

Supharatyothin (2011) did research on the topic, “The Development of a Better Understanding of the
Cultores of the Main English Speaking Countries, in Thai University Students, through the Use of a
Muiti-process Teaching.” The researcher’s subjects were 40 English major sophomore, university
students. The research results showed that using multi process teaching approaches help improve
students’ knowledge and the satisfaction of students towards the learning with multi method was at a high
level (¥ =4.03)

Wang (2002) studied the effectiveness of communication strategy training. The subjects consisted of
109 sophomore college students, divided into four parallel classes. Class one and class two were the
experimental group. Class 3 and 4 were the control group. The experimental oral group met for 30
nrinutes before training for a period of 10 weeks, focusing on practicing three strategies: avoidance and
replacement issues and quotes using filler words. The communication strategies increased the student’s
use of the language and a questionnaire survey showed that the students practiced the teaching
communications strategies and generally has produced attitude of teaching effectiveness.

According fo Anderson (1993), great success has been accomplished at the Shanghai Foreign
Language School which employs communicative methods. By focusing on a completely English oral
presentation and on oral practice in English classes, the students have made outstanding progress.

Purwakarta (2009) did research on the topic, Teaching Speaking by Using Communicative
Approach. The researcher’s subjects were 35 students from the fifth grade students of primary studenis
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SDN 2 Parnoyanan who were taught speaking by using Communicative approach. The research result
showed that using communicative approach contributes the improvement of studenis’ speaking skill.

Li Liqun & Yi xiubo, (2011) studied the communicative approach to the teaching of English reading
and attempted to solve the problem of “dumb” and “deaf” way of language learning, After two semesters
of study they found the advantages of the communicative approach. They concluded that the
commmmiicative approach may not only improve students’ overall abiiity in the use of langunage but also
develop students’ learning autonomy and elicit their interest in learning English.

The works of educators mentioned above show the advantage of each teaching process. This current
research integrated these approaches of teaching English

The Purpose of This Study

The purposes of this research are as follows:

1. To develop an instructional package by using multi- process teaching io enhance abilities in
speaking English for communication of nurses based on the 80/80 standard criteria.

2. To compare the learners” knowledge of using English for communication before and after being
taught with the instructional package.

3. To determine the level of the learners’ satisfaction toward leaming using this instructional

package.

Methodology

1. Research Questions

The research questions of the present siudy contain questions to be examined in relation to quantitative
and qualitative methods of data collection and analysis. The general research questions of the present
study are as follows:

1} What is the effectiveness of the instructional package in teaching learners English for
communication?

2} Is there any difference in their knowledge of using English for communication before and after
being taught using the instructional package?

3) What is the learners’ satisfaction towards the multi processes of teaching used in the instructional
package?

2. Participants

The subjects in this study were 30 nurses from Buddhachinaraj Hospital, Phitsanuloke, Thailand in 2011

3. Research Tools

3.1. The English for Nurses Instructional Package

The English for Nurses instructional package was composed of 10 lessons. Each chapter was composed of
the objective, content and activity:

1) Welcoming Patients/Receiving Patients
2) Preliminary Examination

3) Giving Directions

4) Introduction to the Room for In-patients
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5) General Care on the Ward

6) Taking Samples

7) Pre Operative Care

8) Post Operative Care

9) Giving Scans

10) Giving Advice to Discharged Patients

This English for Nurses instructional package of multi-process teaching was developed using the
following steps:

Step 1 Content Analysis: to understand the content and details of the course and determine the order of
content. The analysis followed these steps:

1) Develop a brainstorming chart for the entire package. The researcher identifies the English
speaking for nurses topics in the middle of the chart.

2} Create a concept chart by analyzing the brainstorming chart to determine appropriate topics and
the relationships between the topics.

3) Create a Content Network Chart, which shows the relationships between the contents. It is used to

determine the order in which the contents should be presented.
Step 2 Design involving the following:

The chart network content validated by English native speaker experts and professional nurses is
used to determine the division and sequencing into units of study (Lesson) in a package.

Step 3 Group the contents in the Lesson Unit . This process begins by writing the content within the
content scope and then putting them into order.

Step 4 Create an achievement test reflecting the behavioral objectives to test the effectiveness of the
insiructional package. These behavioral areas include; cognition, understanding, memory, analysis,
synthesis and evaluation.

Step 5 Try out each unit with the sample group and then test their understanding to determine the
effectiveness of the package.

Step 6 Use the instructional package with a sample group (30 nurses who have the same knowledge level
as the target group) to make sure that the instructional package is effective to use in teaching English for
communication for nurses.

3.2 The User’s Satisfaction Questionnaire

This questionnaire is composed of 12 questions., At the end there is a section where the students are
invited to write their own personal feeling about the course of study. The items in this questionnaire asked
about the students’ opinions about the objective of the lesson goal, content, activity and the
appropriateness of studying with this instructional package. The satisfaction questionnaires used a
Likert’s scale in which: 5 - extremely satisfied, 4 - very satisfied, 3 - moderately satisfied, 2- slightly
satisfied, and - not at all satisfied.

3.3 The Pre-Test/Post Test Exam

The exam used here is ‘The Knowledge of English for Communication® test which is a multiple choice
with 4 possible answers. There are 20 items in this exam. Each item is worth 1 point. The exam asked
about the students’® knowledge of English for communication used in each situation, The contents in these
exams were from material related to the course description. These examinations were then validated by 3
educated English native speakers to determine the accuracy of the answers.
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4. Data Collection and Analysis

In class, the teacher and students discussed the situation in which nurses will speak to their patients. The
teacher familiarizes the leamers with various communication strategies so that they can consciously use
these strategies. Teachers provide the role play situation for the learners in each chapter.

The strategies used in this instructional package are as follows (1) When learners encounter
probiems in giving a literal explanation the course encourages lateral or creative thinking. (2) If the
learner is unable to express their wishes using a complete sentence, the teacher can resolve this kind of
situation by emphasizing the importance of key words which can facilitate a more meaningful dialogue.
(3) Teachers explain word meanings as much as possible using audio and visual aids, texts, procedural
forms and play acting so that the students can exercise their communicative and inter-personal skills.
(4) Teachers encourage the learners to use body ianguage, to use hively conversation, and how to interact
enthusiastically with their foreign patient. These things will increase the students’ confidence. .

After the completion of the course, students took the exam ‘the Knowledge of English for
communication” and answered the survey “The Users’ satisfaction questionnaire’,

The data was collected by using the ‘the Knowledge of English for communication test and a survey
was used to determine the level of students’ satisfaction with the instructional package. The statistics used
in the data analysis were arithmetic mean ( X ), standard deviation (3.13), and a dependent t-test.

Finding
The research results revealed the following:

1. The efficiency of the instructional package was 88.17/86.86 which is higher than the standard
leve! 80/80 as shown in Table 1.

Table 1. The efficiency of the instructional package.

Unitv/Topic In- Class Score The result of consideration
El E2
1. Welcoming 87.17 82.33 Higher than the criteria
Patients/Receiving Patients
2. Preliminary Examination 88.22 86.67 Higher than the criteria
3. Giving Directions 83.00 81.67 Higher than the criteria
4. Introduction to the Room for In-patients 88.89 87.50 Higher than the criteria
3. General Care on the Ward 89.11 86.50 Higher than the criteria
6. Taking Samples 88.56 88.33 Higher than the criteria
7. Pre Operative Care 88.50 84.33 Higher than the criteria
8. Post Operative Care 89.58 89.44 Higher than the criteria
9. Giving Scans 88.11 §7.83 Higher than the criteria
16. Giving Advice to 88.67 86.67 Higher than the criteria
Discharged Patients
The average efficiency of 88.17 percent and 86.86 of the results
EL/E2=88.17/86.86

2. The knowledge of English communication of nurses, after leaming with this package, was
significantly higher than before learning with this package, at .01. The mean of score before and
after studying with this package was 11.00 and 16.93 respectively as shown in Table 2.
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Tahle 2. Comparison of the learners” knowledge of English for communication before and after studying.

L

Achievement in using English for | Number of Y D ZDz t
communication learners
Pre-test score 30 11.60

> 178 1312 | 10.941%=
Post-test score 30 16.93

* the statistic significance at .01 (¢.01, 29 =2,462)

The results also showed that the satisfaction of learners towards learning using the package was at
a high level (very satisfied) with X = 4.83 as shown in Table 3.

Table 3. Student satisfaction.

ltem | Questions X Sb Level of Satisfaction

1 Factor Input 470 | 047 | extremely satisfied
The conient is clear, easy to understand

2 Language and vocabulary appropriate to the abilities of students | 87 | 033 | extremely satisfied

3 Time to do activity is tht 447 0.73 very satisfaction

4 Instructional materials and equipment are appropriate 467 | 048 | extremely satisfied

5 Process 4.87 | 0.35 | extremely satisfied
Atmosphere in doing activity is appropriate

6 Role play activity makes it possible to get as close to real 477 1043 | extremely satisfied
operating conditions

7 Participating in the activities helps learners to express their 493 | 0.25 | extremely safisfied
opinion and discuss what they kave study

8 The emphasis on practical activities enable students to 493 1023 | extremely satistied
communicate better

9 Out put 500 | 0.00 | extremely satisfied
English for specific purposes enables learners to communicate
clearly and meet the circumstances that apply to operationat
reality.

10. Teaching with the emphasis on learners need enables leaners 493 1025 | extremely satisfied
learn what they want.

1 1earners can use knowledge gain in class to apply with their 5.00 | 0.00 | exiremely satisfied
work

12 Learners are enjoyed with being taught with English for 483 1 038 | extremely satisfied
comimunication package.
Overall 483 | 0.40 | extremely satisfied

These findings answer the research questions respectively.
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Discussion

Based on table 1, the efficiency of the instructional package was 88.17 / 86.86 which was higher than the
standard level 80/80. This indicated that this instructional package is effective to use in teaching. ks
effectiveness  partially the result of the organization of the contents. It begins with Welcoming
Patients/Receiving Patients, Preliminary Examination, Giving Directions, Introduction to the Room for
In-patients, General Care on the Ward, Taking Samples, Pre Operative Care, Post Operative Care, Giving
Scans, and Giving Advice to Discharged Patients respectively.

When learners learn English in a real context, step by step, starting from welcoming patients to
discharging patients, learners have insights into creating speech that they will use in the future to
communicate with patients. This leads learners to use English that is more appropriate to a given context
and situation.

Based on the findings in table 2, there was a significant difference in mean percentage between the
pre-test and post-test at .01. This indicates that learners’ knowledge of English for communication was
higher after their English for communication instructional studies,

The satisfaction of students using the instructional package is shown in table 3. The overail level of
satisfaction was 4.83 and the S.D was 0.40. This indicates that the learners were in general, very satisfied
with the multi-processes educational system. It also indicated that learners were extremely satisfied with
the way teachers gave students opportunities and encouragement to create their own speech using role
play. In each chapter, students were assigned to do a role play in which they had fun and learnt to use
language in real situations. Most learners stated their opinions in the questionnaire form and at the open
end part of the ‘The User’s satisfaction questionnaire’ as shown below:

This course is a very good practice for me.

This course is really useful to me.

When I participated in role-playing, | was shy to speak at the first time, but later on 1 had more self
confidence and could speak English more than in the past.

We admire teachers who teach this course. The style of teaching is impressive and the material is
very appropriate. It is the best course | have ever studied.

This course helps me have more self confidence in speaking with foreigners

In short, most students’ comments showed that they thought they had gained considerable
knowledge about English speaking for communication from being taught by multi- process teaching.
They learned both from their own role play and from listening to their peers role play in class. They also
enjoyed and were happy with this method. This finding supports Robinson (1984) who mentions that an
ESP course facilitates more successfil performances in professional roles.

Through the use of multi-process teaching, students are required to be active by speaking, creating
their own speech by role playing in situations similar to those in their work place by watching their peers
role playing, and through power point presentations. Students gradually found it enjoyable and they
learned better when they got involved. This finding is consistent with Hwang, Lui, and Tong (2005} who
also determined that students in an active learning classroom performed better than students in a passive
classroom. In general, this study supports the idea of teaching English for communication through multi-
process teaching

Suggestions for Teaching Implimentation

I have found that teaching English for communication for nurses through multi processes such as: role
playing, watching peers speaking, listening to English native speakers conversation, and learners creating
their own situations, is very effective. This method can be applied to teaching in other areas, Teachers can
assist students by using multi-processes by providing them with information and experiences which will
enable them to bridge the gaps between their own native languages and the new target one. The ideas to




Developing English Specking Communicative Skills for Nurses... 97

be taught should always be related to relevant frameworks held by the learners.. It is important to allow
the students to explore their own ideas in a non-threatening environment. Teachers should also devise
strategies for encouraging students’ exploration and for creating the necessary classrcom climate.
Teachers need to observe the performance of students while they are studying since some students may be
shy or fear being thought ignorant if they ask questions. Teachers cannot expect that all students will
focus attention on key aspects of the learning activity without deliberate action on the teacher’s part.
Using the multi-process in teaching English is an effective sirategy in the teaching process since it
provides various activities to promote and encourage student learning.

References

1.

L

10.

14.

Anderson, I (1993). Is a Communicative Approach Practical for Teaching English in China? Pro and Cons.
System, Vol 21, No 4. pp 471-480 Printed in Great Britain,

Bonwell, C., Eison, J. (1991). dctive Learning: Creating Excitement in the Classroom AEHE-ERIC Higher
Education Report No. 1. Washington, DC: Jossey-Bass.

deWilde, Martene (2010}, English Teaching Method: Communicative Approach. hitp://marlene-de-
wilde.suitel 01.com/english-teaching-method--communicative-approach-a310843 [On line Available 14 Dec
2011].

Hwang, N. R., Lui, G., & Tong, M.Y. (2005). An empirical test of cooperative learning in a passive learning
environment. Accounting Education, 20(2), 1531-163.

Idoine-Shirai, D, (2007). Using mmemonics in vocabuiary test. The Infernes TESL Journal, 13(2). Retrieved
October 8, 2007, from htp://iteslj.org/Articles/Idoine- Mnemonics.html

Li Liqun & Yi xiubo (2011). Functional Outcomes from the Communicative Approach to College English
Reading Class. hitp://www.celea.org.en/pastversion/lw/pdf/liliqun.pdf [On line available 14 Dec 2011].

Maley, A, (1984). On Chalk and Cheese, Babies and Bathwater and Squarred Circles: Can Traditional and
Communicative Approaches be reconciled? In Larson, P., Judd, E, and Messerschmitt, D. (eds), On
TESOL'84:a Brave New World for TESOL,Selected papers from the Eighteenth Annual Convention of
TESOL, Houston, TX, pp. 6~11.

Medhin, L. (2009). English for Specific Purposes {ESP): Nursing in the US. Hospital httpiffesuchice-
dspace.calstate.edu/bitstream/handie/10211.4/173/thesis-Laura%20Medlin.pdf?sequence=1 [On Line available
14 Dec 2011L

Mingers, 1. (2001}. Combining Is Research Methods: Towards a Pluralist Methodology. Information Systems
Research 12 (3), 240-239,

Purwakarta (2009). Teaching Speaking by Using Communicative Approach. A Research Paper submitted into
English Education Programmme in partial fulfillment of the requirements for the Sarjana Pendidikan Degree
(http:/www.seribd.com/doc/15190009/Skripsi-Teaching-Speaking-by-Using-Communicative-Approach)  [On
line available 14 Dec 2011].

. Robinson, P. (1984). English for Specific Purposes. Oxford: Pergamon Press Lid.
. Supharatyothin, D. (2011). The Development of a Better Understanding of the Cultures of the Main English

Speaking Countries, in Thai University Students, through the Use of a Multi-process Teaching. Infernational
Journal of Arts & Sciences, 4(18): 165-176.

. Ulrich, W. (2011). Public education needs major overhaul promto [On-line]. Available: http://www.

bangkokpost.com/opinion/opinion/225631/public-education-needs-major-overhaul-pronto  {On line available
17March 2010}

Wang (2002} Communication Strategies in English Teaching Practice hitpi//eng.hil38.com/
7i304414_Communication-Strategies-in-English-Teaching-Practice [On line available 18 Dec 2011].




Journal of Teaching and Education,
CD-ROM. ISSN: 2165-6266 :: 1{2):469-470 {2012)
Copyright € 2012 by UniversityPublications.net

Avuthor Index

Abhas, Merza - 233

Aiello, Paola 23

Akalemkam, Kalyani 135
Albay, Eduard M. 65

Ariffin, Mohommad Sidik 191
Ayari, Arslan 407, 441

Ayari, Mohamed Ali 407, 441
Ayari, Sohbi 407, 441

Baldemor, Milagros R. 65
Bayrakiar, Aysegul 17
Bhanumati, 5. 199

Carlomognoe, Nadia 29
Coust, Lesley 143

Charlie 419

Cheevapruk, Tongdee 153
Christodoulidou, Panayiota 35
Chua, Bee Bee 81

Corff, Yann Le 361

Costa, Rebeca Soler 433

Dawi, Amir Hosen 191

Fang, Yuehchiv 419
Fatah, Salmah 217
Fee, Lee Yok 1

Garrido, Javier Sarsa 433
Gothumbi, Agnes M. W, 243
Green, Katherine 413

Heen, Jason 117

Halim, Adlina Ab. 1

Homid, Samsich Abdul 385
Hamza, Eid G. Abo 323
Hassan, Wan Rosmini 2732
Helal, Ahmed M. 323
Helly, Syanne 225
Heywood, Peta 273

Hou, Yen-ju 281

Kayili, Gékhan 399
Khan, Kr Farchim 57
Khan, M. Masroor A. 57
Khan, Shahnowez 57
Kimber, Kay 343

Kugeu, Ozden 399

Kuyo, Ya-Hui 185

lin, Chunfu 419
Lin, Huifen 419
ling, Limo Pei 111
Ly, Yixin 211

Matki, Said 253

Materechera, EHen K. 11
Meneses, Lilicna 45

Mohan, Fariel 457

Moinuddin 57

Mokoena, Mamolahluwa A, 11
Morita, Yoko 365

Mvukherjee, Chandana 199

MNewton, Jonet 413

Ogawa, lkuko 365
Cluwadare, A. O. 299
Oralova, Guizhan 127
Osamade, Q. ©. 299
Othman, lkhsan 191

Palumbo, Carmen 29

PaHayakorn, Pinthusorn 463
Pelliccione, Lina 233

Phung, Li Funn 233

Pichier, Robert 379

Pinto, Izis Salvador 287

Pinto, Rita Esmeralda Salvador 287
Poirier, Martine 361

Roymond, Ronald K. 211
Ricky 225
Rucinski, Valerie 117

Salincs, Pomela 117

Samsu, Ku Hasnita Ku 1

Samuel, Moses 385

Santaliestra, Juan Ramén Soler 433
Sibilio, Mavurizio 23

Sinhaneti, Kandatip 313

Sulgiman, Mohd Hofiz 1
#Supharatyothin; Dissaya-:. 8%

Tahir, Asni 217

Talevski, Jove Dimitrija 447
Thampradit, Pattaraporn = 99
Tore, Pio Alfredo Di 29
Trappl, Stefan 379

469

Journat of

¢ |Teaching and

Educadon




470 Author Index

Tse, Andrew Yau-hau 373

Vandenberg, Amy 117
Vijayalaxmi, 3. 71

Wang, Jenny 419
White, Ben 45

Wyat-Smith, Claire 343

Yang, li Won 161
Yergeau, Eric 361

Zehetner, Karl 379




i
o

e
e

ek “&?‘5‘»« Fiy
S

i P

i

Paiaias

Eb

L

£

*‘xilff

E e
e

nonii

SRR e

it e e TR

Senibyl & s
e e i e

o %sﬁ“‘,“:?‘;»“«' B ﬂ =

lournal of

Teaching and Education

155N 2156-6266

F3L2 Volume 03, Mumber 02




#

”{ai&_%‘e of {Zr:;_mems {Vgigmg_ir Vi‘émﬁ;be{ 2} {i?_evg;;:iagfsi in ?{)1?

ity

Teachers’ Sand on the Sstablishment of Single-Stream Schinol
KU Basaito Ku Somsy, Adlng &b, Huiim, Les Yok Fee and Mohd Hefiz Sutaimon

University Teaching and Learning: A Bumpy Road for Flvst Year Studeats
Eien K. Moterechern and Momoiohiuvng 4. fokoena

Are Owr Students Recelving Appropriate Feadbagk?

Aysegud Fayraktar

and Lgaming

H

ating Body” ang “Smpledity A Prognsal for Teachi

Paoig Mgl ond Meurizic Siblio

e Rale of the Mew Tachn clogies in the Radion Primary Schoa!

Hadia Carlomagno, Cormen Polumbo and Bio Alfredo DiTore

ey angd Windends’ Voloes

Inciusion, Imtegeation snd Spacial Needs Edues tion: Listen the T
Fowards nclasion

Paraypicte Christodouidou

fmpact of Direct nstroctien on Student Percention of Teaching Presancs in Onlins Learnin
B 1 &

Liiong Meneses and Ben Wihite

Making Teaching of Sclence More Frlendly, Comprehensible, mnovative, and fficfent Using
Various Teaching Devices in Bavaloning Countries

M. PAgsroor A, Kion, X Farohim Khan, Moiriddin gad Shahnawar ihan

Collaborative Laarning Strategy in Exdrancing the Performance In Geometry of High School Sudents

Edltzord 1. Afbay and & Fos B Beidemor

2 Sguares a3 a Bask Ha wredse - A Crithgue

4 Vioyaloxmi

Unlng the SDAR {SchiGharty AR%cIes! Framewerk for Daveloping and buiproving Siudents’ Reading
and Understanding af sehotarly Artiches
Bege Bes Chua

Devaioping English Speaking Communinative Skills for Murses a1 Buddhachinara) Hospital,
Phitsanutuke, Thailand Theough Multh- #athods Teading

Dissopg Supharatyathbin
e 5

Cridish Reading Bebuviors of Students st & ing Prongkuet’s wstitule of Yechnotogy Ladkrabang

Pattarapora Thamprogit

T infinity and feyond: Erabedding the Digital wordeling In Art and Design Curricudum smnng
Cottegs Students In Tabwan
Lino Lof ting

Avabyzing the Suppart System for Undergraduate International Students in the tnited States -
Wat's Working and What's Mot

Jasan Haen, Yelerie Rucinski, Pameln Soinas and Amy Yondenbery




